TEACHER GUIDE FOR ADMINISTERING
SEL COLORING REFLECTION UNITS

SEL Coloring Reflection Unit | Self-Control

Grades 3rd - 6th | Social-Emotional Learning + Written Reflection

PURPOSE OF THIS RESOURCE

This Teacher Guide supports implementation of the Self-Control SEL Coloring Reflection Unit. The unit
combines brief student-friendly background knowledge, written reflection, and a connected coloring
activity so students can examine self-control through structured, independent processing and discussion.
Instructional Purpose

Students build understanding of self-control through brief background knowledge, written reflection, and

a connected mindful-coloring activity.

WHEN TO USE THIS RESOURCE

e SEL blocks or weekly social-emotional learning sessions

e Morning entry or soft-start routines

¢ Transition periods such as after recess, before or after assessments, or after lunch
e Community-building or classroom reflection periods

e Substitute teaching days or lower-energy class periods

e Individual reflection or reset time when a student would benefit from a calm, structured activity

HOW TO USE THE UNIT

1. Introduce the SEL focus: Briefly identify self-control and the specific idea addressed on the selected
page.
2. Read the background knowledge: Have students read independently or review the short background

statement together.

3. Complete the written reflection: Students respond to the prompt and connect the concept to an
experience, choice, or everyday situation.
4. Use coloring as processing time: Allow students to complete the connected coloring page as focused

independent processing time.

5. Close as appropriate: Use a brief discussion, student takeaway, or private reflection to reinforce the

lesson concept. Sharing personal responses should remain optional.
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WHY COLORING IS PART OF THE LESSON

The coloring component is intentionally paired with SEL content and written reflection, providing

students with focused independent processing time while they consider and internalize the lesson concept.

WHAT STUDENTS ARE LEARNING

Students examine self-control as managing actions and emotions to make thoughttul choices. They reflect

on staying calm, patience, focus, responsibility, and how self-control supports goals and relationships.

WHAT STUDENTS ARE DOING

Students read student-friendly background information, respond in writing to reflection prompts, connect
the concept to everyday situations, and complete the related coloring page as structured independent

processing time.

FRAMEWORRK + ELA ALIGNMENT

CASEL Framework
e Self-Management
CCSS ELA Writing

o W.3.4, W.4.4, W.5.4, W.6.4
e W.3.10, W.4.10, W.5.10, W.6.10

EVIDENCE OF LEARNING

e Written response to an SEL reflection prompt
e Explanation of self-control, patience, or thoughttul choices
¢ Connection of the concept to an everyday situation

e Completed reflection-and-coloring activity tied to the lesson focus

ADMINISTRATOR / VISITOR INSTRUCTIONAL SNAPSHOT

A companion Administrator / Visitor Instructional Snapshot is provided as a quick-reference handout for
classroom walkthroughs, observations, instructional coaching, counseling visits, or other visitors. It
identifies the instructional purpose, what students are learning and doing, alignment, evidence of learning,

and why coloring is intentionally included in the lesson.
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Teachers may keep the snapshot with lesson materials, in a plan book, or readily available during
implementation so the instructional purpose of the activity can be communicated clearly without

interrupting student work.

TEACHER FACILITATION AND STUDENT PRIVACY

e Keep the activity calm, purposeful, and low-pressure.

e FFocus feedback on the SEL concept and written reflection rather than artistic quality.

¢ Do not require students to publicly share personal experiences or private reflections.

e When appropriate, allow students to discuss hypothetical, classroom, or general examples instead of
personal experiences.

e Use professional judgment to adjust discussion depth, pacing, and independence for the students in

front of you.

WHAT THIS RESOURCE IS.- AND IS NOT

Instructional Intent

This resource is structured SEL reflection supported by brief background knowledge, written response,
discussion when appropriate, and mindful coloring. It is not designed as free-time filler or as a substitute

for counseling, mental-health services, or other supports a student may need.

Our Multi-Grade Differentiation Philosophy

The SH-K12 multi-grade philosophy is grounded in decades of direct classroom experience and in a reality
educators encounter every day: the grade level assigned to a student-does not always reflect that student’s
actual level of readiness.

A fifth-grade classroom, for example, may include students performing closer to a third-grade level,
students working at the expected fifth-grade level, and students who are ready for sixth-grade work or
beyond. Although they share the same classroom and assigned grade, their readiness, independence, and
instructional needs can vary significantly.

Our multi-grade resources are designed with that reality in mind.

Rather than requiring every student to complete the same component simply because it corresponds to the
student’s assigned grade, SH-K12 resources provide teachers with multiple instructional options within
the same product. The teacher decides which components are best suited to each student based on

readiness, instructional need, level of independence, and the purpose of the lesson.
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This approach provides built-in differentiation and gives teachers the flexibility to:
e assign tasks according to student readiness rather than grade designation alone;
e provide a more accessible entry point for students who need additional support;
e maintain appropriate on-level practice;
e extend learning for students who are ready for greater complexity;
e use different components of the same resource with different students at the same time;

e adjust assignments as student readiness and instructional needs change.

The guiding principle is simple:
| Match the task to the student’s readiness, not merely to the grade printed on the roster.

Grade-level standards and expectations remain important. Multi-grade flexibility is not about lowering
expectations. It is about giving teachers the flexibility to select the most appropriate instructional pathway

for each student and to help students progress from where they are toward where they need to be.

USING THE MULTI-GRADE DESIGN IN PRACTICE

The multi-grade design provides options; the teacher makes the instructional decision. A teacher may use
different components of the same product with different students based on readiness, independence,
support needs, and the purpose of the lesson. Students‘do not need to complete a component simply

because it matches the grade shown on the class roster.

This flexibility can support mixed-readiness classrooms, intervention or enrichment groups, counseling
settings, small-group instruction, independent work, and other situations in which students within the

same assigned grade are working at different levels of readiness.

FINAL GUIDANCE

Use the resource intentionally and flexibly. Select the component that fits the instructional purpose,
protect student privacy, and use the written reflection, discussion, and coloring components in the
combination that best serves the students in your classroom. The goal is purposeful SEL learning with

enough flexibility for professional teacher judgment.
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